To Improve students’ learning experiences

employ peer and expert feedback, use
examples and methods resources, and
provide opportunities to apply skills.

Research questions
T h P b I What are the experiences of graduate students in a term-long
e r O e m course as they learn the steps and processes to conduct
methodologically-sound systematic reviews? Sub-questions: 1)

How does situated learning theory, within the context of a
community of practice, impact the learning experiences

Conduct of rigorous systematic reviews (SRs) requires a robust understanding of review methods, regarding SR methods; and 2) What educational tools, teaching
_ _ - appro.ach.es, or Ic?a.rning opportgnities he!p students find
knowledge of the techniques, tools, and technologies needed to apply those methods, and the abllity meaning in acquiring and applying the skills to conduct a SR?
to navigate methodological challenges as they arise for specific review topics. Acquiring the requisite D aa c questions
knowledge and skills can take place through various learning scenarios including formal training, on ' fj;;ﬁﬁ‘éifj;ﬁ*y‘jfe'jj;fiCy‘j:vfexj;er:g‘hcjjs'”te”“s of
. i . ; y * For instructor/TA: What have you experienced in terms of
the job mentorship, and self-directed approaches. However, we don’t know what aspects of learners e et
. . . . ] . . . ]  What contexts or situations have typically influenced or
experiences in acquiring SR skills help or hinder achieving SR methods competence. Having a affected your experiences of learning [or teaching] about
. . ] ] systematic review methods?
better understanding of how learners gain SR methods confidence and competence will help Selected probing questions
 How have you found meaning in the content taught in
' ' ' i this course? What tes for you in the content or th
SR trainers and employers to design and implement programs and other learning supports s course? Whnat resonates for you n the content o the
' I I * What h tools have helped you understand
for students and early career researchers working on SRs for the first time. o e hed Vou understar

References:

1. van Manen M. Researching lived experience : Human science
for an action sensitive pedagogy. 2nd ed. London, Ont.:
I\/I et h O d S K ey ReS u | tS Althouse Press; 1997.
2. BraunV, Clarke V. Using thematic analysis in psychology.

Qualitative Research in Psychology. 2006 Jan 1;3(2):77-101.
3. LaveJ, Wenger E. Situated learning: Legitimate peripheral
participation. New York: Cambridge University Press; 1991.

Learners’ experiences in the course can be

Qualitative case study informed by van

The research proposal for this study was reviewed and

Manen’s phenomenologlcal methOdS (1) Chal’aC’[erlzed asS Leg|t|mate Perlphel‘aJ approved by the institutional Research Ethics Board #2018-4662
. . Participation within a Community of Practice (3).
Data Collection Winter 2019: . .. .
9 _structured intervi Themes: “IThe instructor] is kind of like the
° semi-structuread interviews . . . : : : :
Modelling of identity, values, and embodiment of a systematic review in

_ _ her teaching, which is great. [...] She’s
practices by instructors helped learners very organized [..] the way that she

gain comfort with uncertainty; does the class is very structured. And
+ Tensions in the design of the course, t's very systematic.” (57)
motivations to learn, methodological

(7 students; Instructor + TA);
 Observations in 5 classes;
* Review of online discussion posts and
course material (syllabus, assignment

Instructions). di . d oth dded
D Analvsis: versity, and other concepts adde “... the fact that this a class that we’re
ata Analysis: G G complexity to the learning experience and being graded on always — to me because
» [terative thematic analysis (2) of creates challenges for the design of !’mh.\é.etry foc:sseclj on my gtr)ades — al\év;:/s
interview transcriptions, starting from - - - NAILIS My true learning, because at the
. P . g . effective adult learning approaches; end of the day I’'m like: ‘what do | need
deductive and moving towards inductive. » Learners identified numerous aspects of to know, what do | need to say to the
 (Observation data and review of online the course structure and organization that t)est Irnark.s ... which dlsFre:](;’;?’f(rSogr;l the
: . . _ _ _ rue learning process, rignt:
discussion forums added richness to the contributed to their learning: peer-
analysis process and findings. engagement, plentiful constructive

feedback. online + in-person “...actually having written that myself, | think, is
“... I really like how everything we do in the course, ! definitely... and getting SO much good feedback;

whether it is [...] the classes, the discussions, the Interactivity, and scaffolding of course it's incredible the amount of feedback that we

activities, like everything we do, ... is kind of a stepping work to build learning and skills. receive_on Ol Work', L] et O,nly AEREE
stone to the larger project.” (S2) completed it but even with what I've completed,

I've received feedback now on my final protocol
and so to move forward and be knowing what |
did, and then also how | can make that better,

Overcoming uncertainty: Exploring learner experiences has led me to a place where | would fee

. . . comfortable and confident doing it.” (S5)
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